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Self-harm and substance use in adolescents: a qualitative study of school community 
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ABSTRACT
Background: School professionals’ knowledge and skills regarding self-harming and drug and alcohol 
use in adolesence in Greece is limited and not thorougly studied. The present study aims to explore the 
perspectives of educators and school psychologists regarding self-harming and drug and alcohol use in 
adolescence in Greece their views of their roles, the role of schools and appropriate responses.
Methods: Semi-structured interviews and thematic analysis were carried out to explore the perspectives 
of 12 women, all secondary school professionals, six secondary school teachers and six psychologists, 
regarding self-harming behaviors in adolescence.
Results: The first research question focused on the understanding of self-harm and revealed that 
participants perceive self-harm mainly as self-cutting and bodily harm, failing to identify drug and alcohol 
misuse as interrelated risk factors. Regarding the second research question, regarding secondary school 
teachers and psychologists’ perspectives of their professional role and boundaries, it emerged that these 
are interconnected and that schools are failing in managing adolescents’ self-harming behaviors. The 
third research question concerned the range of appropriate responses as perceived by study participants.
Conclusions: Secondary school teachers and psychologists in Greece, participating in the current study, 
agreed that further training, careful assessment and collaboration between schools, families and experts 
is required.
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Introduction

Self-harm and drug and alcohol use mainly occur in adoles
cence, and the age of onset is usually between 12 and 14 years, 
while peaking between 15 and 17 years (Cipriano et al., 2017; 
Plener et al., 2015). The contemporary definition of self- 
harming behavior refers to bodily harm with the defining 
characteristics of voluntary intent, absence of intent to die, 
and direct, harm of at least moderate intensity, excluding 
socially acceptable forms of body modification (Hooley et al.,  
2020). Although self-harm is differentiated from suicidality, 
the two often co-occur and are considered distinct aspects of 
the self-destructiveness continuum (Hamza et al., 2012). Self- 
harm is a complex phenomenon serving a variety of functions 
at the intrapersonal and interpersonal level, while emotional 
regulation is reported by individuals who self-harm as the 
main function (Cipriano et al., 2017). Moreover, a range of 
individual factors, such as age and gender, interpersonal fac
tors, such as the quality of relationships with parents and peers, 
and adverse life events, such as drugs and alcohol misuse, have 
been identified as interrelated risk factors for the onset and 
long-term involvement in other self-harming behaviors 
(Brown & Plener, 2017; De Riggi et al., 2017; Muehlenkamp 
et al., 2018; Victor et al., 2019). Deliberate self-harm was 
related to drug misuse on young people and university stu
dents in studies carried out 20 years ago (Haw & Hawton,  

2011; Goldstein et al., 2009); however, relevant studies are 
limited in adolescence in Greece. The most relevant study in 
Greece (Kokkevi et al., 2012) clearly links self-harm behavior 
in adolescence with substance use. However, there are no 
relevant studies exploring the perspectives of secondary school 
teachers and school psychologists on self-harming behaviors 
and alcohol use in adolescence.

A recent longitudinal study of 8270 cases and 16,540 
matched controls revealed that self-harm or suicide ranged 
from 26.57 to 91.97 per 1000 person-years for cannabis use 
and polydrug use accordingly, with the highest risk presented 
in ketamine and opioid users (Chai et al., 2022). A 15-year 
prospective study with 1943 adolescents in Australia (Moran 
et al., 2015) revealed that self-harm and substance use were 
strongly related during the adolescent years, and moreover, 
adolescent self-harmers were at increased risk of dependence 
syndromes in early adulthood further suggesting that adoles
cents who self-harm may benefit from substance-use early 
interventions. A UK study (Ness et al., 2015) clearly suggests 
that self-harm is related to alcohol misuse especially in women.

Drug and alcohol misuse in adolescence is a significant sign 
and a risk factor of self-harm, but it usually goes unattended. 
When focusing on this population of adolescents in Greece, 
the “Panhellenic survey on substance use, other addictive beha
viors and the psychosocial health of adolescent students” addres
sing behavioral patterns of the first year of high school 
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students (15–16 years old) in relation to the use of tobacco, 
alcohol, other substances and other addictive behaviors (such 
as gambling and excessive use of social media and electronic 
games) suggests that these behavioral self-harming behaviors 
are in increase. In 2024, the survey concluded that a significant 
portion of 16-year-old secondary school students in Greece 
used substances, consumed alcohol, smoked and/or adopted 
behaviors such as gambling and excessive involvement in 
electronic games and social media that endanger their physical 
and psychosocial health. Over time, the percentage of those 
who tried at a very young age in Greece increased in all 
indicators related to substance use, excessive alcohol con
sumption, drunkenness, smoking traditional and electronic/ 
vape cigarettes, gambling, electronic games, and frequent 
involvement in social media. Over time, the last 25 years in 
Greece, the prevalence of illicit substance use, a self-harming 
behavior in adolescence has been on an upward trend (Fotiou 
et al., 2025). In the general population, the lifetime prevalence 
is estimated to range from 16% to 22%, and different rates are 
recorded based on gender, that is, 19.4% for girls and 12.9% for 
boys (Farkas et al., 2024). At the European level, the compar
ison between the various countries remains challenging due to 
methodological heterogeneity across studies (Jakobsen et al.,  
2023), and reporting of self-harm ranges across countries from 
15% to 43.8% (Kokkevi et al., 2012). In the survey by Stavrou 
et al. (2023) addressed to 15-year-old secondary school stu
dents, 34.1% reported having thoughts of harming themselves 
at least once. In the survey by Koumoula et al. (2024), 14% of 
adolescents aged 12–17 years old reported self-harm in the past 
6 months, using punching, scratching, biting, cutting, and 
burning.

Adolescence is a critical developmental period for the 
occurrence of self-harm (De Luca et al., 2023) that has adverse 
consequences in the well-being and functioning of adolescents 
but help-seeking and access to supportive services remain 
limited (Simone & Hamza, 2020; Waller et al., 2023) especially 
in school settings in Greece where no specific training is 
provided in preventing drug and alcohol misuse, understand
ing self-harm behaviors and intervening successfully.

Considering the crucial amount of time adolescents 
spend in school settings and the quality of the relationships 
they may be able to form with secondary school teachers and 
school psychologists where prevention and early interven
tion programs can be developed (Campbell et al., 2019), 
training school personnel to be able to identify risk factors 
and warning signs and support adolescents and their 
families to seek appropriate services (Hamza & Heath,  
2018) is significant. Several studies suggest that professionals 
in school settings who reported having encountered cases of 
self-harm during their careers, they also express negative 
emotions, limited knowledge, and concern about appropri
ate ways to respond, while coordinated strategies across 
school settings are absent (Berger et al., 2014; Glennon 
et al., 2019; Nawaz et al., 2024). Even though relevant 
research suggests professionals’ intention to support adoles
cents their perceived lack of preparation and limited sense of 
self-efficacy was also reported (Elyoseph & Levkovich, 2024; 
Tsironi, 2024). In Greece, available data on self-harm mainly 
is relatively recent and derived from broader studies on 

mental health of children (Marchionatti et al., 2024). There 
are several community-based programs addressing sub
stance use but in regard to school-based responses to stu
dents’ self-harm, alcohol, and substance use these are 
limited. In relation to the school professionals’ views on self- 
harm, only one study has been conducted among secondary 
education schoolteachers (Tsironi, 2024). Considering the 
limited body of research examining the views and practices 
of Greek school professionals regarding self-harm, alcohol, 
and substance use, the present study aims to contribute to 
addressing this gap.

Methodology

The present study aims to explore the views of secondary 
school teachers and school psychologists regarding adoles
cents’ self-harm, alcohol, and drug use as interrelated factors. 
Their insights are of particular interest, as they may provide 
valuable information related to responses to secondary school 
students’ self-harm incidents, drug and alcohol use, while 
promoting help-seeking, supporting students and strengthen
ing prevention programs in school settings. Moreover, the 
participation of secondary school teachers and school psychol
ogists may allow the understanding of interdisciplinary actions 
to respond to self-harm and drug and alcohol misuse. The 
objectives of the study concern (a) the understanding of sec
ondary school teachers’ and school psychologists’ perspectives 
about self-harm and alcohol and drug misuse as interrelated 
behaviors, (b) the perspectives of secondary school teachers 
and school psychologists regarding their role and the role of 
the school, and (c) the views of educators and school psychol
ogists on the appropriate response.

Research methodology

The present study employed qualitative methodology as an 
appropriate method that provides participants the opportunity 
for participants to express freely their own perspective (Isari & 
Pourkos, 2015). Therefore, it becomes possible to highlight the 
views and reflect the experiences of secondary school teachers 
and school psychologists in Greece. Semistructured interviews 
were employed as a data collection tool that presents signifi
cant benefits, such as the detailed exploration of views, the 
highlighting of the complexity of participants’ perspectives, the 
interaction between the researcher and the participants, and 
the flexibility of exploring nonpredetermined aspects (Isari & 
Pourkos, 2015). In addition, a pilot interview was conducted 
with an individual who met the inclusion criteria in the group 
of participants, in order to assess the suitability of the semi
structured interview as a data collection tool, while at the same 
time it was utilized for the optimal reformulation of the inter
view questions. On the basis of the research questions, the 
semistructured interview questions employed the following 
questions:

● How would you define “self-harm” and through which 
behaviors it becomes obvious?

● Why do you think some adolescents harm themselves?
● What are the main warning signs?
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● How and when do adolescents disclose self-harm?
● How do you perceive your role?
● How do you perceive the role of the school?
● How do you perceive the role of the family?
● What needs to be further done?

Participants

Secondary school teachers and school psychologists were con
sidered the most suitable participants for the current study, as 
secondary school students may seek help from or be referred to 
them in a school setting (Hamza & Heath, 2018). Participants 
were recruited through an announcement in social media 
groups of teachers and other professionals in the field of 
education. In this first stage, convenience sampling was used 
to select professionals who expressed interest in participating 
in the study and met the criteria of being either a secondary 
school teacher or school psychologist with a minimum of 2 
years’ experience in the field. Then, the snowball sampling 
method was applied, which is considered appropriate in cases 
of limited access to the desired population (Robson & 
McCartan, 2016). The first volunteers suggested other indivi
duals who corresponded to the target population and this 
process continued gradually until the required number was 
reached.

All participants were informed in detail about the objec
tives and the research process, and they received and signed 
the information-consent form. In total, 12 professionals, all 
women, participated in the study, including six psychologists 
and six teachers, while three of the teachers additionally held 
the position of school life counselor. Eight of the partici
pants had a postgraduate degree, six of which were school 
psychologists and two school teachers. School psychologists 
had substantially less years of experience when compared to 
teachers, ranging between 3 and 5, given the fact that the 
school psychologist is a new role introduced in Greek 
schools the last few years. All teachers had extensive experi
ence of over 15 years.

Thematic analysis

Thematic analysis was employed as it allowed the organized 
identification, classification, and interpretation of patterns of 
meaning (Willig, 2015). A critical realistic approach was 
adopted, recognizing that there is a reality for the professionals 
captured through the themes reflecting their views, as shaped 
by time and context in which they are part of Braun and Clarke 
(2019). Following the completion of interviews, the audio- 
recorded material of each interview was converted into 
a written text, and familiarization took place through careful 
and repeated reading, while the gradual and active search for 
meanings contributed to the creation of the codes. During 
coding, no preexisting coding framework was used, but units 
of meaning were identified line by line in the text (Tsiolis,  
2018). The codes were collected with the extracts correspond
ing to each code, organized into categories of subthemes, and 
these were unified into themes (Tsiolis, 2018).

Research ethics
The current research received ethical approval for research 
standards by the Department of Education of the National 
and Kapodistrian University of Athens. To ensure informed 
consent, participants were informed in writing about the 
research topic, purpose and process and signed a relevant 
consent form. It was emphasized that participation is volun
tary and that they had the right to stop the interview and 
withdraw the data at any time and without any consequences. 
In addition, participants were informed in advance about the 
recording of the interviews. Regarding anonymity and confi
dentiality, the protection of personal data was respected, while 
information that could identify the participants was excluded. 
Given the sensitive subject, it was considered that the disclo
sure of information may cause emotional distress. Therefore, 
from the beginning the researcher’s commitment to interrupt 
the interview in case of any discomfort on the part of the 
participants was explained.

Results

Self-harm conceptualization

In conceptualizing self-harm three main subthemes emerged: 
(a) intentional self-harm, (b) concealment of self-harm, and (c) 
self-harm as a mechanism for emotional regulation. In relation 
to the first subtheme, that is intentional self-harm, all partici
pants perceived self-harm as intentional and self-inflicted 
harm, as referred in the excerpt: “Self-harm is the physical 
violence that an individual can inflict on themselves” (P2-Ed). 
All also argued, in relation to the second subtheme that secrecy 
and intention to conceal self-harm are usually accompanied by 
feelings of shame, making early recognition and intervention 
challenging and highlighted that these behaviors occur within 
a social context where there is stigma surrounding mental 
health. As pointed out: “It’s secretive behaviour” (P1-Ed) and 
“I think also there is all this shame and stigma around mental 
health. [. . .] They don’t come easily, they feel shame” (P6-Psy). 
Moreover, participants highlighted that these harmful beha
viors functions as a strategy for externalizing and regulating 
psychological distress, offering short-term relief. An educator 
stated: “Like externalizing something you feel and it’s much 
easier to do it with something tangible, like pain” (P7-Ed). 
However, none of the participants was able to link self- 
harming behaviors with drug and alcohol misuse or to identify 
any relational links between the two.

Self-harm expression

In the expression of self-harm, two subthemes emerged (a) the 
method of cutting with sharp objects and (b) the invisibility of 
self-harm from parents and other significant adults. 
Participants’ reports revealed that they have experienced in 
the school setting a wide range of self-harm behaviors, with 
cutting on wrists through the use of sharp objects being con
sidered as the most extreme one. The following excerpt is 
indicative: “Self-harm has to do mainly with cutting on hands 
[. . .]. We could probably also include scratches, hitting on 
objects” (P1-Ed). In addition, it was reported that in these 
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occasions adolescents usually choose nonvisible parts of the 
body that can be covered by clothing, such as abdomen or 
thighs, ensuring that self-harm is hidden from parents or other 
adults. As reported: These are hidden parts so that self-harm is 
not visible to parents and teachers. They can hide them with 
some (P8-Psy). However, in this question, participants did not 
mention or perceived that self-harm is also related to excessive 
use of alcohol and drugs in adolescence.

Self-harm causes

When participants were asked to talk about the causes and the 
etiology of self-harm, four major subthemes emerged (a) emo
tional dysregulation, (b) negative self-image, (c) dysfunctional 
familial patterns, and (d) peer and social media influences. 
They all agreed that self-harm is multifactorial without, how
ever, making any specific reference to drug and alcohol use as 
a significant variable. Regarding the first subtheme of emo
tional dysregulation, intrapersonal factors, the absence of 
healthy emotional handling and the lack of expressing emo
tions was reported as a primary cause. As one psychologist 
stated: They haven’t found healthy ways to vent and express 
them, so they resort to this (P3-Psy). In addition, several parti
cipants focused on the second subtheme that concerns the 
negative self-image of the adolescents: Those who self-harm is 
essentially harming themselves because they do not see anything 
good in them (P12-Psy). Regarding the third subtheme inter
personal factors, traumatic experiences during childhood, 
family abuse patterns, stressful family events, such as illness 
or divorce, as well as dysfunctional relationships with parents 
characterized by indifference, strictness, conflicts, and lack of 
emotional support, emerged as determining risk factors for the 
occurrence of self-harm, but there was no specific reference to 
drug and alcohol misuse in adolescence. An educator reported: 
“A student has told me, ‘I scratch myself at home,’ and even 
told me, ‘Because I fight with my mother’” (P7-Ed), while 
a psychologist pointed out: “I think that mainly the emotional 
needs of these children haven’t been met during their childhood 
[. . .]. We often encounter self-harm in students whose parents 
have intense conflicts with each other” (P3-Psy). Regarding the 
fourth subtheme the influence of peers and social media, 
combined with the inherent tendency of adolescents toward 
experimentation, was identified as an additional risk factor. As 
noted, I think it happens both because they experiment and 
because they talk to each other. They also watch it on the 
internet, and it certainly plays a role (P7-Ed).

Self-harm warning signs

In relation to warning signs two subthemes emerged: (a) 
behavioral changes and (b) clothing choices. Teachers and 
psychologists agreed that emotional and behavioral changes, 
bad school performance, and relationship issues were the main 
warning signs. A psychologist pointed out: “A student, for 
example, gradually isolates from friends, from groups, from 
parents, being locked in their room for too many hours, not 
going out, their performance at school dropping, ceasing to be 
interested in things that used to like, having emotional outbursts 
as well” (P3-Psy). Furthermore, participants referred to 

specific clothing choices, such as accessories or long-sleeved 
clothes, even if they don’t match the season. The following was 
mentioned: “When it is extremely hot and they don’t want to 
take off their jacket” (P2-Ed). However, none of them reported 
any relation with initiation to alcohol and drugs misuse.

Self-harm disclosure

School teachers and psychologists were asked to report inci
dents, where a student disclosed any information relevant to 
self-harm. Two subthemes emerged in this category: (a) indirect 
disclosure and (b) intentional exposure. Most argued that the 
disclosure can be indirect through the accidental or intentional 
exposure of trauma or direct when requesting guidance and 
counseling. In addition, the source of disclosure can also be 
friends or parents. The following excerpts are indicative: Many 
times, the teenager may not hide it so deliberatively in order for 
the adult to see it and pay attention. If the teenager wants to hide 
it, they can hide it just fine (P4-Psy) and “I would say that it is an 
indirect cry for help” (P5-Ed). During disclosure, schoolteachers 
and psychologists experience a wide range of emotions, starting 
from being shocked, feeling sad, anxious and with the need to 
protect the adolescent. This response in itself is indicative of the 
lack of training in relation to effective interventions and any 
guidance and counseling that could be provided. Most reports 
try to remain calm to respond appropriately. A psychologist 
stated: When you hear and especially when you see the result of 
the act, you see the trauma, the truth is that you are shocked. You 
certainly should not show this (P12-Psy).

Referral of incidents

School settings in Greece follow an internal referral process that 
mainly consists of referring the student to the school psycholo
gists and/or social worker as the initial level of intervention so 
that the adolescent can be appropriately supported. Therefore, 
the subthemes that emerged were mainly two (a) professional 
referral and (b) parents’ resistance. An educator stated: “Because 
we now have psychologists in schools even once a week, I will 
definitely seek their advice, and I will definitely refer the student to 
them” (P1-Ed). However, school professionals agree that treat
ment goes beyond the school setting, making referral and colla
boration with specialized mental health services necessary. As 
one highlighted: “We don’t keep these cases in school, because 
they need to be treated outside the school with a psychotherapeutic 
approach” (P8-Psy). However, the usually negative response of 
parents to the referral proposal as well as the lack of adequate 
and specialized mental health services, make access to support 
difficult. As a psychologist stated: “Some parents are negative 
about further assessment and support outside of school [. . .]. 
There aren’t appropriate services [. . .], there are so many requests 
that obviously cannot be met, they may take a long time to accept 
them, they may not even be able to accept them” (P8-Psy).

The role of the family

Family is perceived by both teachers and psychologists as 
a significant factor in responding to an incident of student self- 
harm. However, two main subthemes emerged that concern 
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parental resistance and professional empathy. Difficulties are 
often observed in collaborating with parents as one mentioned: 
“What I have observed is that many times parents don’t easily 
collaborate with the school” (P3-Psy) and “They don’t accept 
help and that is when our hands are tied, when the family 
doesn’t cooperate” (P12-Psy). Professionals try to adopt 
a motivational approach with empathy, informing parents 
about the students’ difficulties, obtaining information about 
the family dynamics and the quality of relationships, while 
guiding them toward the appropriate next steps. 
A psychologist reported: “I informed the family about what 
was happening, supported them in handling this news and then 
made a referral with guidance in where they should go and why” 
(P6-Psy). However, in their perspective there is no specific 
reference made to dysfunctional familial patterns that may 
exist mainly because it exceeds their role to go deeper into 
familial practices.

Participants’ experiences

The described participants’ experiences with incidents of 
self-harm in the school context reveal three main sub
themes: (a) heterogeneity in severity, (b) limited knowl
edge, and (c) doubt on existing practices. A large 
heterogeneity in terms of severity, from sporadic and 
mild incidents to repeated behaviors related to a complex 
and broad framework of mental health issues. Uncertainty 
and limited knowledge were expressed by both, teachers 
and psychologists but concerned different aspects for each 
group of professionals. Teachers reported a lack of knowl
edge regarding the understanding of self-harm and appro
priate responses, while psychologists expressed greater 
confidence regarding their theoretical knowledge but 
doubt mainly concerning the appropriateness of their 
implemented practices. As pointed out: “It is 
a phenomenon that we don’t know about and what we 
could do” (P1-Ed) and “There is no support and advice, 
we don’t have supervision and there is no specific guide” 
(P8-Psy). Table 1 presents the subthemes as emerged from 
the research questions in relation to secondary school tea
chers and psychologists’ perceptions of self-harm in 
adolescence.

However, regardless of the range of responses, there was no 
specific reference in any of the questions linking self-harm- 
related behavior with drug and alcohol misuse in adolescence. 
This in itself is a significant finding, as it may conceal impor
tant factors that contribute to self-harm behaviors and fail to 
provide a holistic model for understanding developmental 
challenges in adolescence.

Discussion

Based on the analysis of the qualitative data and considering 
the first research question related to the understanding of self- 
harm by professionals in the school community, it emerges 
that participants perceive self-harm as a multidimensional 
behavior and a dysfunctional mechanism for expressing and 
managing deeper psychological distress. However, none of 
them refers to alcohol and drug misuse in adolescence as self- 
harming behavior or to the interrelation aspects of physical 
self-harm with drug and alcohol misuse.

Regarding the second research question that includes the 
views of professionals regarding their role and the role of the 
school, it seems that their roles are complementary to each 
other. In addition, they both perceive the presence of obstacles 
such as lack of training and education and insufficient 
resources, for the timely and effective recognition and manage
ment of self-harm incidents.

Regarding the third research question on how professionals 
perceive the appropriate management of student self-harm inci
dents, all participants highlighted the need for collaboration 
between school, family, and mental health professionals. 
However, they all seem to agree that (a) self-harm is related to 
a wide range of behaviors and it is often accompanied by 
invisibility, (b) the school is unable to respond to these cases 
and its role in promoting the mental health of the student 
population needs to be strengthened, and (c) school staff needs 
further training to address more effectively the phenomenon.

Schools are an integral part of the effort to prevent and 
intervene in cases of self-harm offering early support to 
adolescents who are in a vulnerable mental state, while the 
knowledge and practices of professionals play a central role 
in adolescents’ willingness to seek and accept help (Baetens 
et al., 2020; Campbell et al., 2019; Hasking et al., 2015; 
Matthews et al., 2021). However, the lack of relevant 
research in Greece and of adequate staff training, sporadic 
of ineffective actions, as well as possible stigmatizing per
ceptions have been pointed out (Berger et al., 2014; 
Dowling & Doyle, 2016; Elyoseph & Levkovich, 2024; 
Tsironi, 2024). From participants’ responses a lack of pol
icy or systematic interventions leaving school staff in 
Greece exposed to the multiple and demanding needs of 
students without the appropriate supportive framework is 
revealed. Furthermore, the staff did not recognize any 
connection between drug and alcohol misuse as self- 
harming behaviors in adolescence and the link with bodily 
harmful behaviors, indicating that further training is 
needed in this area. The transformation of experience 
makes it possible to learn from them and use them in 

Table 1. Secondary school teachers' and psychologists' perceptions of self-harm in adolescence.

Theme Subtheme 1 Subtheme 2 Subtheme 3

Self-harm conceptualization Intentional self-harm Concealment of self-harm Self-harm as emotional regulation
Self-harm expression Sharp objects cutting Self-harm invisibility from significant adults –
Self-harm causes Emotional  

dysregulation
Negative self-image Dysfuctional familial patterns

Self-harm warning signs Indirect disclosure Intentional exposure –
Referral Professional referall Parental resistance –
The role of the family Parental resistance Professional empathy –
Professionals’ experiences Heterogeneity in severity Limited knowledge Doubt in professional practice
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the management of similar future incidents (Levkovich & 
Stregolev, 2024). Therefore, training efforts are needed in 
evidence-based information and best practices in respond
ing to self-harm and substance use in school settings 
(Colville et al., 2024). Relevant school protocols in Greece 
would contribute to define the role of each professional at 
the school level, make appropriate referrals, and clarify the 
management of confidentiality and highlight specific steps 
during response (Colville et al., 2024). The current study is 
the first one in Greece to address self-harm in relation to 
drug and alcohol use in adolescence and secondary school 
teachers and school psychologists’ perspectives. The study 
reveals that teachers and psychologists in school settings 
fail to identify the link between the two and thus further 
training is required in revealing the multifactorial aspects 
of self-harming in adolescence.

Study limitations

The selection of school community professionals with work 
experience in secondary education responds to the research 
questions and objectives of the study. However, the relatively 
limited sample size, convenience sampling and limited geogra
phical coverage do not allow for the generalization of the find
ings. Furthermore, the study involved teachers and 
psychologists, and the inclusion of other members of the school 
community, such as principals and parents, could possibly pro
vide a different perspective, and therefore remains a field for 
future research. At the same time, exploring the perspectives of 
adolescents who self-harm themselves would provide a more 
comprehensive understanding. Another limitation concerns the 
workplace of the participants, as it is recognized that their 
experience may be shaped by the specific conditions of the 
schools in which they work, and the inclusion of professionals 
from broader school contexts may have yielded different results. 
Furthermore, study participants are mainly women, who pre
sent their own perspective on self-harming behaviors. A mixed 
sample would probably reveal other perspectives. The above 
limitations need to be taken into consideration, without, how
ever, negating the importance of its findings, that highlight the 
perceptions and practices of school community professionals 
regarding self-harm, a field that has not been systematically 
researched in Greece.
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